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Prioritization of the Dimensions of the
Professional Competency Model of Managers
Based on the Mindfulness (Present-Moment
Awareness) Approach from Langer’s
Perspective in Education

ABSTRACT
Today, our society requires managers who, while making sound and rational decisions, are able to

propose creative and constructive solutions to problems and challenges. The purpose of the present study
was to prioritize the dimensions of the professional competency model of managers based on the
mindfulness (present-moment awareness) approach from Langer’s perspective in the education system.
The present research was applied in terms of purpose and exploratory mixed-methods in terms of
methodology. The statistical population consisted of national and provincial experts and top-performing
managers holding high ranks and possessing relevant expertise, who were selected through purposive
sampling. Data collection was conducted through library research. The data collection instruments
included semi-structured interviews in the qualitative phase and a researcher-developed questionnaire in
the quantitative phase, which was derived from the findings of the qualitative phase. The results indicated
that the dimensions of managerial competency comprise six dimensions: pedagogical knowledge,
professional skills, specialized knowledge, commitment to ethical and ideological values, personality
traits, and creativity. The findings also showed that the prioritization of these dimensions, respectively,
includes specialized knowledge, professional skills, pedagogical knowledge, commitment to ethical and
ideological values, personality traits, and creativity, such that specialized knowledge ranked first and
creativity ranked last. Based on the results, awareness of the surrounding environment is considered one
of the important dimensions of managerial competency from Langer’s perspective; therefore, the
educational system should pay close attention to this issue in the selection and training of managers.

Keywords: professional competency of managers; mindfulness (present-moment awareness) approach;
Langer’s perspective; education system.

Introduction

In contemporary organizational environments characterized by rapid technological change, increasing complexity, and

heightened stakeholder expectations, managerial competency has emerged as a central determinant of organizational
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effectiveness, sustainability, and adaptive capacity. Managers are no longer evaluated solely on technical expertise or
hierarchical authority; rather, they are expected to demonstrate an integrated set of competencies encompassing knowledge,
skills, attitudes, ethical orientations, and cognitive—emotional capacities that enable effective decision-making in uncertain and
dynamic contexts (1, 2). This shift has intensified scholarly and practical interest in competency-based management
frameworks, particularly within public and educational organizations where managerial decisions have long-term social and
developmental consequences (3, 4).

Competency models are systematic representations of the attributes required for effective managerial performance. These
models provide a structured basis for recruitment, selection, training, performance appraisal, and leadership development (5).
In the field of management, competencies are commonly conceptualized as clusters of observable and measurable
characteristics—such as knowledge, skills, abilities, motives, and values—that distinguish high-performing managers from
average performers (1, 6). Empirical research across sectors has demonstrated that well-designed competency models
contribute to improved organizational alignment, strategic clarity, and human resource development outcomes (7, 8).

In recent years, attention has increasingly turned toward contextualized and sector-specific competency models. Studies
conducted in government organizations, industrial enterprises, construction projects, and educational systems highlight that
managerial competencies are not universally uniform but are shaped by institutional missions, cultural contexts, and
environmental demands (9-11). In the educational sector, managerial competency acquires particular significance, as school
and system-level leaders directly influence teaching quality, organizational climate, innovation capacity, and student outcomes
(12, 13). Consequently, identifying, structuring, and prioritizing managerial competencies in education remains a critical
research agenda.

Parallel to developments in competency-based management, the concept of mindfulness has gained prominence as a
psychological and organizational construct relevant to leadership effectiveness and decision quality. Mindfulness, particularly
as conceptualized by Ellen Langer, emphasizes active awareness, cognitive flexibility, sensitivity to context, and openness to
novelty, rather than passive attention or meditative detachment (14, 15). Langerian mindfulness is grounded in social-cognitive
theory and focuses on how individuals actively construct meaning by noticing new distinctions, questioning assumptions, and
engaging with their environments in a non-automatic manner (15). This perspective is especially relevant for managerial roles
that require continuous interpretation of complex situations and adaptive responses.

The integration of mindfulness into management and leadership research reflects a growing recognition that cognitive and
attentional processes are central to effective managerial action. Mindful managers are more likely to demonstrate situational
awareness, ethical sensitivity, emotional regulation, and creative problem-solving, all of which are critical competencies in
modern organizations (16, 17). Empirical studies suggest that mindfulness contributes to improved judgment, reduced decision
bias, enhanced interpersonal relationships, and greater organizational learning (18, 19). These findings have stimulated interest
in examining mindfulness not merely as an individual trait or intervention, but as an underlying orientation shaping managerial
competency.

Within educational organizations, the relevance of mindfulness-informed management is particularly pronounced.
Educational managers operate in environments characterized by policy pressures, resource constraints, diverse stakeholder
expectations, and rapid pedagogical change. Mindful awareness enables leaders to navigate these complexities by fostering
reflective practice, contextual sensitivity, and adaptive leadership behaviors (20, 21). Research in educational leadership
indicates that principals’ competencies are closely linked to teachers’ job satisfaction, organizational commitment, and
innovation readiness, underscoring the need for competency models that incorporate cognitive and ethical dimensions alongside
technical skills (12, 22).
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Despite the growing body of research on managerial competencies and mindfulness, several gaps remain evident in the
literature. First, many competency models prioritize structural and functional skills while underemphasizing cognitive
orientations such as present-moment awareness, flexibility, and meaning-making, which are central to Langer’s mindfulness
framework (23, 24). Second, existing studies often identify competency dimensions without systematically prioritizing them,
limiting their practical utility for decision-makers responsible for selection and development processes (4, 6). Third, empirical
research integrating mindfulness theory with competency modeling in the education sector remains relatively limited,
particularly in non-Western and public-sector contexts (3, 11).

Prioritization of competencies is a crucial methodological and practical step, as it enables organizations to allocate resources
strategically, design targeted training programs, and clarify performance expectations. Statistical techniques such as factor
analysis and nonparametric ranking methods have been widely used to identify and rank competency dimensions across sectors
(5, 25). However, prioritization gains deeper significance when grounded in a coherent theoretical framework, such as Langer’s
mindfulness perspective, which provides interpretive logic for understanding why certain competencies may be more critical
than others in complex managerial roles.

From a theoretical standpoint, integrating mindfulness with competency modeling aligns with contemporary views of
management as a practice-based, context-sensitive activity rather than a purely technical function. Mindfulness emphasizes the
manager’s ongoing engagement with situational cues, ethical considerations, and human dynamics, complementing traditional
competency dimensions such as specialized knowledge and professional skills (2, 15). This integration also resonates with
human-centered and sustainability-oriented approaches to management education, which stress reflective capacity,
responsibility, and long-term value creation (17, 24).

Empirical evidence further supports the relevance of mindfulness-related competencies for managerial effectiveness. Studies
in diverse fields—including healthcare, disaster management, industry, and education—demonstrate that competencies such
as situational awareness, ethical commitment, emotional regulation, and creative thinking are critical for leadership under
uncertainty (8, 25, 26). Moreover, research on psychological processes underlying managerial behavior highlights the role of
attention, self-regulation, and cognitive appraisal in shaping performance outcomes (27, 28). These findings provide a strong
rationale for examining managerial competency through a mindfulness-informed lens.

In the context of education systems, particularly those undergoing reform and transformation, the need for competent and
mindful managers is increasingly evident. Educational leaders are expected to balance policy compliance with innovation,
uphold ethical and cultural values, support professional learning, and respond effectively to crises and change. Developing a
prioritized competency model grounded in both empirical evidence and mindfulness theory can therefore contribute to more
effective leadership development and organizational improvement (12, 13). Such a model also has implications for policy-
making, as it can inform standards, evaluation frameworks, and leadership preparation programs (3, 4).

Furthermore, the growing international literature on managerial competencies underscores the importance of comparative
and context-sensitive research. Studies conducted in Bhutan, South Africa, Iran, and other regions illustrate both commonalities
and contextual variations in competency priorities, reinforcing the need for locally grounded yet theoretically informed models
(8-10). Incorporating mindfulness into such models offers a unifying conceptual framework that transcends technical
differences while respecting contextual specificity.

In summary, the convergence of competency-based management and mindfulness theory offers a promising avenue for
advancing managerial research and practice in education. While substantial progress has been made in identifying managerial

competencies, less attention has been paid to their prioritization within a mindfulness-oriented framework. Addressing this gap
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can enhance the explanatory power, practical relevance, and developmental utility of competency models, particularly in
educational settings where leadership quality has far-reaching social implications (2, 11, 14).
Accordingly, the aim of this study is to identify and prioritize the dimensions of a professional competency model for

educational managers based on the mindfulness (present-moment awareness) approach from Langer’s perspective.

Methods and Materials

The present study was applied in nature and conducted using a qualitative—quantitative approach (exploratory mixed-
methods design). The statistical population of the study included all national- and provincial-level experts and top-performing
managers holding superior ranks and possessing relevant expertise, who were selected through purposive sampling. The
qualitative data collection method was library-based research, and the measurement instrument in the qualitative phase was a
semi-structured interview.

In line with this research, an initial proposed model was developed using the meta-synthesis method based on credible prior
studies. Subsequently, a semi-structured interview protocol was designed to elicit expert opinions through the Delphi technique.
This questionnaire included selected dimensions in accordance with previous research. The instrument used in the quantitative
phase also consisted of a researcher-developed questionnaire, which was formulated based on the results obtained from the
qualitative analyses.

The questionnaire designed based on the initial proposed model was administered to experts in the form of a semi-structured
questionnaire, and they were asked to express their views both on the degree of importance of the selected dimensions and
components and on the dimensions that, in their opinion, represented the final research model. In the first stage, 10 dimensions
and 55 components related to competency were identified based on the theoretical foundations of the study and were used as
criteria for designing the first Delphi questionnaire, which was then distributed among experts. A five-point Likert scale was
used for designing the questionnaire. This procedure was also carried out in the second and third rounds.

In the second round, 8 dimensions and 50 components related to competency were considered, and in the third round, the
process resulted in 6 dimensions and 42 components related to competency. Following these stages, based on the secondary
model, a final 30-item questionnaire was designed and administered to a group of experts in order to establish the face validity
of the questionnaire. This 30-item questionnaire was scored on a five-point Likert scale ranging from completely incorrect (1)
to completely correct (5). Based on this questionnaire, levels of agreement and disagreement were identified, and the
components related to new ideas, revision, interpretation, elimination, and explanatory power were examined.

After confirming the face validity of the questionnaire, its content validity was also assessed. In the next stage, the reliability
of the questionnaire was examined. For this purpose, the questionnaire was administered to 20 individuals from the statistical
population, and Cronbach’s alpha coefficient was used to determine its reliability. Subsequently, the questionnaire was
distributed among the sample, and the data were analyzed using SPSS software (Version 21), through which the prioritization

of managerial competencies was extracted.

Findings and Results

In this study, 56.8% of the sample (213 individuals) were men and 40.2% (162 individuals) were women. The highest
frequency in terms of age was related to the 30—35-year age group, accounting for 22.7% (85 individuals) of the studied sample.
In terms of work experience, individuals with 10-15 years of experience constituted the highest proportion of participants, with
a frequency of 40.2% (151 individuals). Regarding educational attainment, the highest frequency corresponded to individuals

holding a master’s degree, accounting for 51.5% of the sample; that is, 193 participants held a master’s degree.
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Table 1. Mean and Standard Deviation of the Research Variables

Section Dimensions Mean Standard Deviation
Managerial Competency Personality traits 7.96 0.615
Specialized knowledge 6.98 0.633
Commitment to Islamic values 8.12 0.701
Pedagogical knowledge 7.34 0.625
Professional skills 7.09 0.624
Creativity 7.12 0.681

Table 2. Kolmogorov-Smirnov Test Results for the Research Variables

Sample size

Maximum difference z Sig.

375

0.099 0.98 0.796

Given that the significance probability value is greater than the Type | error level set at 0.05, the null hypothesis—indicating

the plausibility of a normal distribution for the data—is not rejected. Therefore, if the data follow a normal distribution, the use

of parametric tests is permissible.

Table 3. KMO and Bartlett’s Test Results

Test Results
Kaiser—Meyer—Olkin (KMO) Measure of Sampling Adequacy 0.781
Bartlett’s Test of Sphericity Chi-square = 565246.027

Degrees of freedom = 4551
Sig. = 0.001

According to the obtained results, the KMO index is greater than 0.6 and shows values relatively close to 1, indicating the

adequacy of the sample size based on the identified indices for factor analysis. The significance level of 0.001 for Bartlett’s

test also indicates the suitability of the research variables for factor analysis.

Table 4. Dimensions and Components of Competency and Mindfulness (Present-Moment Awareness)

General Category

Components

Commitment to
ethical and ideological
values

Personality traits

Specialized
knowledge

Pedagogical
knowledge

Creativity
Professional skills

Possession of national, religious, and revolutionary identity; having a jihad-oriented spirit and alignment with the
revolutionary front; belief in the effectiveness of the system; familiarity with the discourse of the Islamic
Revolution; adherence to the directives of the Supreme Leader; belief in the principle of Velayat-e Fagih;
revolutionary insight.

Responsibility, perfectionism, participatory orientation, organizational belonging and commitment, self-
confidence, creativity and innovation.

Familiarity with the fundamentals of educational planning; familiarity with instructional design; familiarity with
principles of assessment and evaluation; general management knowledge; familiarity with relevant laws,
regulations, and executive bylaws.

Understanding the philosophy of education and Islamic education; familiarity with teaching methods and
techniques; familiarity with learning styles; creative ideas in managerial methods; ability to make in-the-moment
decisions; ability to manage crises under critical conditions.

Planning and preparing diverse educational and developmental situations; continuous learning and individual and
colleague development; integration of educational domains in different situations; analytical ability; proficiency in
applying managerial and educational techniques; visionary goal setting.

Based on the results of the Friedman test, the prioritization of managerial competency dimensions is as follows: (1)

specialized knowledge, (2) professional skills, (3) pedagogical knowledge, (4) commitment to ethical and ideological values,

(5) personality traits, and (6) creativity. Subsequently, the results of the Friedman test for prioritizing the components of

managerial competency are presented in Table 5. As observed, the higher the mean rank, the greater the importance and priority

of that variable. Given that the significance value is less than 0.05, the null hypothesis is rejected.




Volume 4, Issue 4

Table 5. Friedman Test Results: Mean Ranks of the Dimensions of the Studied Variables

Section Dimensions Mean Rank Chi-square df  Sig. Error Level
Managerial Competency Specialized knowledge 4.78 69.863 5 0.001 0.05
Professional skills 4.66
Pedagogical knowledge 4.45
Commitment to ethical values 411
Personality traits 3.98
Creativity 3.62

Discussion and Conclusion

The purpose of this study was to identify and prioritize the dimensions of a professional competency model for educational
managers based on the mindfulness (present-moment awareness) approach from Langer’s perspective. The findings revealed
that managerial competency in the educational context is a multidimensional construct comprising six core dimensions:
specialized knowledge, professional skills, pedagogical knowledge, commitment to ethical and ideological values, personality
traits, and creativity. Moreover, the prioritization results indicated that specialized knowledge ranked first, followed by
professional skills, pedagogical knowledge, commitment to ethical and ideological values, personality traits, and finally
creativity. These findings provide both empirical and theoretical insights into how managerial competency is structured and
valued within education systems when interpreted through a mindfulness-oriented framework.

The prominence of specialized knowledge as the highest-ranked competency dimension underscores the continued
importance of domain-specific expertise for educational managers. This result aligns with competency-based management
literature emphasizing that effective managerial performance is grounded in a deep understanding of organizational processes,
regulations, and sector-specific knowledge (1, 2). In educational settings, specialized knowledge encompasses familiarity with
curriculum planning, assessment systems, educational policies, and administrative regulations, all of which are critical for
informed and mindful decision-making. Similar findings have been reported in studies of public and industrial organizations,
where specialized knowledge consistently emerges as a foundational competency for managerial effectiveness (3, 4, 10). From
Langer’s mindfulness perspective, specialized knowledge does not merely represent static information but serves as a cognitive
resource that enables managers to notice meaningful distinctions, interpret contextual cues, and avoid mindless reliance on
routines (14, 15).

The second-ranked dimension, professional skills, reflects the applied and action-oriented aspects of managerial work,
including planning, analysis, communication, and the effective use of managerial and educational techniques. This finding is
consistent with prior research demonstrating that professional skills mediate the translation of knowledge into effective practice
(5, 6). In educational leadership studies, professional skills have been linked to improved organizational coordination, teacher
support, and institutional performance (12, 22). From a mindfulness standpoint, professional skills are enhanced when
managers engage in present-moment awareness, allowing them to respond flexibly to emerging challenges rather than applying
rigid, pre-scripted solutions (16, 17). Thus, the high prioritization of professional skills supports the view that mindful
engagement strengthens managerial competence in practice.

Pedagogical knowledge, ranked third, highlights the educational specificity of the managerial role examined in this study.
Unlike generic management contexts, educational organizations require leaders who understand teaching—learning processes,
learning styles, instructional strategies, and the philosophy of education. This result aligns with research emphasizing that
educational managers must integrate leadership and pedagogical expertise to effectively support instructional quality and school
development (13, 26). The mindfulness approach further reinforces the importance of pedagogical knowledge by emphasizing

sensitivity to learners, situational awareness in instructional contexts, and openness to pedagogical innovation (18, 20).
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Therefore, the prioritization of pedagogical knowledge reflects both the functional demands of educational management and
the cognitive-attentional orientation promoted by Langerian mindfulness.

The fourth-ranked dimension, commitment to ethical and ideological values, underscores the normative and value-based
foundations of managerial competency in education. Ethical commitment has been widely recognized as a core element of
responsible and sustainable management, particularly in public and educational sectors where leaders are entrusted with social
and developmental missions (23, 24). Previous studies have shown that value-driven leadership contributes to trust,
organizational commitment, and stakeholder legitimacy (21, 25). Within Langer’s mindfulness framework, ethical commitment
is closely linked to conscious awareness of the consequences of one’s actions and resistance to automatic, unreflective behavior
(14). The moderate prioritization of this dimension suggests that while ethical and ideological values are essential, they are
most effective when integrated with knowledge-based and skill-based competencies.

Personality traits, ranked fifth, include characteristics such as responsibility, self-confidence, organizational commitment,
and participatory orientation. These traits have been frequently associated with leadership effectiveness and job performance
across sectors (8, 12). However, their lower prioritization relative to knowledge and skills suggests that personality traits may
function as enabling or moderating factors rather than primary drivers of managerial competence. This interpretation is
consistent with competency theory, which distinguishes between core competencies that can be developed through training and
more stable individual attributes that shape how competencies are expressed (1, 5). From a mindfulness perspective, personality
traits may influence an individual’s propensity for mindful or mindless engagement, but mindfulness itself is viewed as a
learnable orientation rather than a fixed trait (15).

The lowest-ranked dimension, creativity, warrants careful interpretation. Although creativity is widely regarded as essential
for innovation, problem-solving, and organizational adaptation, its lower prioritization may reflect contextual and institutional
factors within the educational system under study. Similar findings have been reported in competency research where creativity,
while valued, is often perceived as less immediately critical than operational knowledge and skills in highly regulated
environments (9, 11). Nonetheless, mindfulness theory strongly associates creativity with present-moment awareness, openness
to novelty, and the ability to generate new distinctions (14, 15). Therefore, the low ranking of creativity may indicate an
underutilized potential rather than a lack of importance, suggesting that educational systems may not yet fully recognize or
reward creative managerial behaviors.

Overall, the prioritization pattern identified in this study aligns with international research on managerial competencies
while offering additional explanatory depth through the mindfulness framework. Studies conducted in diverse contexts,
including government organizations, construction projects, and industrial sectors, similarly emphasize the primacy of
knowledge and skills while acknowledging the supporting roles of values, traits, and creativity (4, 8, 9). By grounding these
findings in Langer’s theory, the present study contributes to a more nuanced understanding of why certain competencies are
prioritized: mindful managers require a solid knowledge base and practical skills to engage consciously with complex
situations, while values, traits, and creativity shape the quality and ethical orientation of that engagement.

Importantly, the results also suggest that mindfulness operates as an integrative lens rather than a standalone competency.
Awareness of context, sensitivity to change, and openness to multiple perspectives permeate all six dimensions, reinforcing the
idea that present-moment awareness enhances the effectiveness of traditional managerial competencies (2, 16). This integrative
view is consistent with contemporary approaches to management education and leadership development, which emphasize
reflective practice, adaptability, and human-centered decision-making (17, 24).

Despite its contributions, this study has several limitations. First, the use of purposive sampling and reliance on expert

judgment may limit the generalizability of the findings to other educational contexts or sectors. Second, the study focused on
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perceived importance and prioritization of competencies rather than directly measuring their impact on managerial performance
outcomes. Third, the cross-sectional design does not capture potential changes in competency priorities over time or in response
to systemic reforms and environmental shifts.

Future research could address these limitations by employing longitudinal designs to examine how managerial competency
priorities evolve over time and under changing policy conditions. Comparative studies across different regions, educational
levels, or organizational types would also enhance the external validity of the proposed model. Additionally, integrating
qualitative case studies or experimental interventions could provide deeper insight into how mindfulness-oriented competencies
influence real-world managerial behavior and organizational outcomes.

From a practical perspective, the findings suggest that educational systems should prioritize specialized knowledge and
professional skills in the selection and development of managers while simultaneously fostering mindfulness-based awareness
across all competency dimensions. Leadership development programs can be redesigned to integrate reflective practices,
contextual analysis, and ethical deliberation alongside technical training. Finally, policymakers and educational authorities
should consider incorporating mindfulness-informed competency frameworks into standards, evaluation systems, and

professional development pathways to enhance managerial effectiveness and organizational resilience.

Acknowledgments

We would like to express our appreciation and gratitude to all those who helped us carrying out this study.

Authors’ Contributions

All authors equally contributed to this study.

Declaration of Interest

The authors of this article declared no conflict of interest.

Ethical Considerations

All ethical principles were adhered in conducting and writing this article.

Transparency of Data

In accordance with the principles of transparency and open research, we declare that all data and materials used in this study

are available upon request.

Funding

This research was carried out independently with personal funding and without the financial support of any governmental

or private institution or organization.

References

1. Cardy RL, Selvarajan TT. Competencies: Alternative frameworks for competitive advantage. Business Horizons.
2006;49(3):235-45. doi: 10.1016/j.bushor.2005.09.004.
2. Lopez-Fernandez M, Romero-Fernandez PM. Competencies and Managerial Skills. International Managerial Skills in

Higher Education Institutions: IGI Global Scientific Publishing; 2025. p. 1-16.




Taherian et al.

3. Mohammadi E, Bagheri M, Mohibi Sa-D. Proposing a Competency Model for Managers in Government Organizations:
A Case Study of the Plan and Budget Organization. Journal of Management, Education and Development in the Digital Age.
2025;2(1):69-87. doi: 10.61838/medda.2.1.6.

4. Soveidi A, Dosti A. Competencies of Public Managers: A Meta-synthesis Approach in National Iranian Oil Company.
Strategic Studies in Petroleum and energy Industry. 2025;16(64):8-18.

5. Mitchell L, Boak G. Developing competence frameworks in UK healthcare: lessons from practice. Journal of European
Industrial Training. 2009;33(8/9):701-17. doi: 10.1108/03090590910993580.

6. Mikla A. Managerial Competencies Manage ment—A Practical Approach. Education Excellence and Innovation
Management: A. 2025:17909-15.

7. Demirbag M, Apaydin M, Sahadev S. Micro-foundational dimensions of firm internationalisation as determinants of
knowledge management strategy: A case for global strategic partnerships. Technological Forecasting and Social Change.
2021;165:120538. doi: 10.1016/j.techfore.2020.120538.

8. Stenger TP, Jonker BE. Future Managerial Competencies Required for the Manufacturing Sector in South Africa.
African Journal of Employee Relations. 2024;48:1-25. doi: 10.25159/2664-3731/15020.

0. Rai O, Dorji U, Dorji N. Assessment of Managerial Competencies in Bhutanese Construction Projects. Journal of
Applied Engineering, Technology and Management. 2025;5(1):11-25. doi: 10.54417/jaetm.v5i1.145.

10. Nili Ahmadabadi M, Rostami MZ, Parvizi MR, Gholouzi G. Developing a strategic competency model for senior
managers of the petrochemical industry using the K-means method: A case study of Nouri Petrochemical Company.
Management Research in Iran. 2025:e27640.

11. Yargholi B, Rafiei M, Akbarnejad V. Identifying the Concept of Managerial Competency from the Perspective of
Teachers in Maragheh. New Approaches in Educational Management Journal. 2024;1(1):12-32.

12. Gian P, Bao D. The competences of teaching staff and principals in the context of educational innovation and school
development. International Education Studies. 2021;14(1):65-75. doi: 10.5539/ies.v14n1p65.

13. Tobon S, Juirez-Hernandez LG, Herrera-Meza SR, Nuifiez C. Assessing school principal leadership practices: Validity
and reliability of a rubric. Educacién XX1. 2020;23(2):187-210. doi: 10.5944/educxx1.23894.

14. Langer EJ. Matters of mind: Mindfulness/mindlessness in perspective. Consciousness and Cognition. 1992;1(3):289-
305. doi: 10.1016/1053-8100(92)90066-J.

15. Langer EJ, Ngnoumen CT. Mindfulness. Positive Psychology: Routledge; 2017. p. 95-111.

16. Crane RS, Brewer J, Feldman C, Kabat-Zinn J, Santorelli S, Williams JMG, et al. What defines mindfulness-based
programs? The warp and the weft. Psychological Medicine. 2017;47(6):990-9. doi: 10.1017/S0033291716003317.

17. Fassbender U, Papenbrock J, Pilz M. Teaching entrepreneurship to life-science students through Problem Based
Learning. The International Journal of Management Education. 2022;20(3):100685. doi: 10.1016/j.ijme.2022.100685.

18. Albrecht NJ, Albrecht PM, Cohen M. Mindfully teaching in the classroom: a literature review. Australian Journal of
Teacher Education. 2012;37(12):1-14. doi: 10.14221/ajte.2012v37n12.2.

19. Rabin TL, Lu PM, Park EE, Schwartz JI, Shearer LS, Siegler EL, et al. Impact of global health electives on US medical
residents: a systematic review. Annals of Global Health. 2018;84(4):692. doi: 10.29024/aogh.2379.

20. Debs M. Diverse families, desirable schools: Public Montessori in the era of school choice: Harvard Education Press;
2021.
21. Rachmawati Y, Suyatno S. The effect of principals' competencies on teachers' job satisfaction and work commitment.

Participatory Educational Research. 2021;8(1):362-78. doi: 10.17275/per.21.21.8.1.
22, Karim A, Kartiko A, Daulay DE, Kumalasari ID. The effect of the supervision of the principal and the professional
competency of teachers on teacher performance in private MI in Pacet District. Nidhomul Haq: Jurnal Manajemen Pendidikan

Islam. 2021;6(3):497-512. doi: 10.31538/ndh.v6i3.1686.

10

——
| —



Volume 4, Issue 4

23. Zaharov D, Kashtanova Y. Leadership Management and Modern Profile of Key Competencies of a Manager.
Management of the Personnel and Intellectual Resources in Russia. 2024;13(1):39-43. doi: 10.12737/2305-7807-2024-13-1-39-
43.

24. Loépez-Alcarria A, Olivares-Vicente A, Poza-Vilches F. A systematic review of the use of agile methodologies in education
to foster sustainability competencies. Sustainability. 2019;11(10):2915. doi: 10.3390/su11102915.

25. Soltani Goki F, Farahmandnia H, Sabzi A, Taskiran Eskici G, Farokhzadian J. Iranian nurses' perceptions of core
competencies required for disaster risk management. BMC Emergency Medicine. 2023;23(1):84. doi: 10.1186/s12873-023-
00853-3.

26. Shyr WJ. Developing the principal technology leadership competency indicators for Technical High Schools in K-12 in
Taiwan. Eurasia Journal of Mathematics, Science and Technology Education. 2017;13(6):2085-93. doi:
10.12973/eurasia.2017.01215a.

27. Shipman K, Schneider R, Brown A. Emotion dysregulation and psychopathology. Consciousness, emotional self-
regulation and the brain: John Benjamins Publishing Company; 2004. p. 61-86.

28. Zhang L, Zhang S, Yang Y, Li C. Attachment orientations and dispositional gratitude: The mediating roles of perceived
social support and self-esteem. Personality and Individual Differences. 2017;114:193-7. doi: 10.1016/j.paid.2017.04.006.

11

——
| —



